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This study presents an expanded, systematic 
literature review analyzing the pedagogical, 
personal, and social strategies employed by Islamic 
Education (PAI) teachers in cultivating interreligious 
tolerance among students in multicultural schools. 
Utilizing a qualitative library research method 
adhering to rigorous content analysis protocols, data 
were synthesized from 45 high-impact academic 
publications, official policy documents, and 
classical/contemporary Islamic educational texts 
published between 2014 and 2024. Employing 
thematic analysis, the study synthesizes a 
comprehensive integrative four-dimensional 
framework: inclusive curriculum reconstruction, 
dialogical-reflective learning models, personal role-
modeling, and cross-cultural collaborative school 
programs. By reinterpreting Islamic normative 
doctrines through the lenses of wasathiyah (religious 
moderation), tasamuh (tolerance), and karamah 
insaniyah (human dignity), PAI teachers effectively 
dismantle religious stereotypes and foster 
empathetic cross-faith interactions. Furthermore, this 
study proposes an expanded conceptual evaluation 
model for student affective engagement (IT) to 
systematically measure tolerance behavior and social 
cohesion in pluralistic educational settings. The 
findings provide an extensive theoretical foundation 
and actionable pedagogical guidelines for 
transforming Islamic religious instruction into an 
empowered medium for social integration and 
peacebuilding in multicultural societies.  
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INTRODUCTION 
 Religious, ethnic, racial, and cultural diversity represents both an 
inherent, primordial identity of the Indonesian nation and a defining feature of 
modern pluralistic global societies. Within the Indonesian context, religious 
plurality serves as an invaluable cultural asset, embodying the national ethos of 
Bhinneka Tunggal Ika (Unity in Diversity). However, if left unmanaged through 
inclusive, long-term educational approaches, this heterogeneity risks becoming 
a vulnerable flashpoint for social disintegration, cultural segregation, structural 
prejudice, and interreligious conflict. The rapid acceleration of the digital era 
and the pervasive spread of algorithmic social media ecosystems have 
significantly intensified these vulnerabilities. Identity-based hate speech, 
political polarization utilizing religious sentiments, and the reinforcement of 
exclusivist echo chambers routinely permeate the social consciousness of youth, 
including secondary school students who are undergoing critical stages of 
identity formation and moral development. 
         As a microcosm of broader society, schools hold a central, highly 
strategic position in mitigating and countering intolerant dynamics. 
Multicultural educational environments—where students representing diverse 
faith backgrounds including Islam, Protestantism, Catholicism, Hinduism, 
Buddhism, and Confucianism interact within a shared educational space—
serve as ideal social laboratories to cultivate civic values, mutual consideration, 
democratic citizenship, and universal human brotherhood. Within such 
heterogeneous educational ecosystems, religious instruction can no longer be 
conceptualized or practiced as a mere ritualistic, formal transmission of 
exclusive doctrinal knowledge. Instead, it must be transformed into a dynamic 
catalyst for social transformation that actively cultivates cross-cultural empathy, 
mutual respect, and social harmony across diverse belief systems. 
         Within Indonesia's national educational curriculum, the subject of 
Islamic Education (PAI) carries a profound moral, civic, and spiritual 
responsibility. Historically and practically, however, religious instruction across 
various educational institutions has occasionally fallen into rigid, textual-
dogmatic approaches that emphasize exclusive orthodoxy while neglecting the 
broader socio-cultural matrix of pluralism. Such restrictive instructional 
paradigms risk fostering exclusive mindsets among Muslim students, causing 
them to view non-Muslim peers through lenses of suspicion, theological 
superiority, or social distance. Yet, foundational Islamic doctrines derived 
directly from the Qur'an and Sunnah inherently articulate a universal message 
of rahmatan lil 'alamin (a mercy to all creation). The core theological foundation 
of Islam recognizes human nobility (karamah insaniyah), social equity, absolute 
freedom of conscience (la ikraha fi ad-din), and universal brotherhood (ukhuwah 
insaniyah) as paramount principles for building a peaceful, civilized order. 
         Consequently, the professional responsibility of Islamic Education 
teachers operating within multicultural schools is extraordinarily vital, multi-
layered, and complex. PAI teachers cannot function solely as passive instructors 
delivering standard textbook content; they must actively embody the roles of 
peacebuilders, intergroup dialogue facilitators, cultural mediators, and moral 
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exemplars. The central challenge confronting PAI educators in multicultural 
settings centers on how to effectively impart firm theological convictions 
(akidah) and religious laws (syariat) to Muslim students without instilling 
exclusivist, intolerant, or discriminatory attitudes toward their non-Muslim 
peers. Addressing this challenge demands sophisticated multicultural 
pedagogical leadership capable of harmonizing normative religious tenets with 
empirical social diversity. 
         Although academic literature regarding tolerance education has 
expanded significantly, there remains a pressing need for a comprehensive 
synthesis that unifies empirical findings, theoretical models, and theological 
frameworks into an actionable, integrated strategy tailored specifically for 
Islamic Education teachers in multicultural schools. Addressing this gap, this 
study presents an expanded literature review designed to synthesize high-
impact academic literature, national educational policy frameworks, and 
Islamic theological discourse. This review is guided by five primary objectives: 
(1) to reconstruct the multicultural integration of PAI curricula; (2) to 
systematically evaluate dialogical-reflective learning models within religious 
classrooms; (3) to analyze the transformative impact of personal teacher role-
modeling; (4) to delineate the structure and outcomes of cross-faith school 
collaborative initiatives; and (5) to formulate an integrative conceptual 
evaluation framework for measuring student tolerance within pluralistic 
secondary schools. 
 

LITERATURE REVIEW 

Multicultural Education and the Five Dimensions of Prejudice Reduction 
        Multicultural education represents a transformative pedagogical 
movement aimed at restructuring educational institutions to reflect and support 
the cultural and religious heterogeneity of modern societies. James A. Banks 
(2019) formulates multicultural education as an overarching reform process 
structured across five interconnected, mutually reinforcing dimensions: (1) 
content integration, which involves using examples and data from diverse 
cultures to illustrate key concepts; (2) the knowledge construction process, which 
assists students in understanding how implicit cultural assumptions influence 
knowledge creation; (3) prejudice reduction, which focuses on modifying 
students' racial and religious attitudes through targeted instructional methods; 
(4) equity pedagogy, which adapts teaching techniques to facilitate the academic 
achievement of diverse student populations; and (5) an empowering school culture 
and social structure, which re-examines sports, grouping practices, and staff-
student interactions to ensure systemic equity. 
 Within the specific domain of interreligious tolerance cultivation, the 
dimensions of prejudice reduction and equity pedagogy assume paramount 
importance. Prejudice reduction strategies specifically seek to deconstruct 
ingrained social stereotypes, implicit biases, and group-based anxieties. By 
utilizing structured contact, cooperative learning, and multi-perspective 
instructional materials, teachers can systematically guide students toward 
developing positive, rational, and empathetic attitudes toward individuals 
belonging to different religious, ethnic, and socio-cultural groups. 
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Islamic Perspectives on Diversity, Moderation, and Tolerance (Tasamuh & 
Wasathiyah) 
 From an epistemological and theological standpoint, Islamic literature 
provides rich, comprehensive principles for governing human relations within 
pluralistic settings. Islamic doctrine establishes a clear functional distinction 
between the domain of exclusive theological creed/worship (akidah and ibadah) 
and the expansive domain of social relations and human welfare (muamalah and 
kemanusiaan). The concept of tasamuh (tolerance) within Islamic jurisprudence is 
defined not as passive acquiescence or doctrinal compromise, but as an active, 
dignified posture of open-mindedness, mutual respect, and protection of others' 
fundamental rights to hold and practice their faith commitment. As explicitly 
revealed in Surah Al-Hujurat (39:13), human diversity in race, nation, and creed 
is a deliberate divine design intended to spur mutual acquaintance, dialogue, 
and constructive collaboration (li-ta'arafu). 
  Furthermore, the theological framework of wasathiyah (religious 
moderation), as systematized by contemporary Islamic scholars and the 
Ministry of Religious Affairs of the Republic of Indonesia (2019), positions the 
Muslim community as a balanced, middle community (ummatan wasathan). This 
middle position rejects two damaging extremes: rigid, exclusivist extremism 
(tatharruf) that demonizes non-conforming groups, and unprincipled religious 
relativism (itlaq) that erodes core faith identities. Moderation posits that 
genuine tolerance does not require synthesizing distinct religious doctrines into 
a syncretic whole; rather, it demands an honest recognition of theological 
differences accompanied by a shared commitment to universal human 
fraternity (ukhuwah insaniyah) and national solidarity (ukhuwah wathaniyah). This 
theoretical paradigm provides PAI teachers with a robust theological 
foundation to articulate inclusive, peaceful religious instruction in multicultural 
settings. 
 
Social Contact Theory and Intergroup Harmony in Educational Settings 
 In social psychology, Gordon Allport’s (1954) foundational Social 
Contact Theory demonstrates that direct, structured interaction between 
members of different social or religious groups can effectively diminish 
interpersonal prejudice, anxiety, and intergroup hostility. However, Allport 
emphasized that physical contact alone is insufficient and may even exacerbate 
tension unless governed by four key environmental conditions: (1) equal status 
among participating groups within the contact situation; (2) common goals that 
transcend subgroup identities; (3) intergroup cooperation requiring 
interdependent action without competition; and (4) institutional support 
provided by explicit authority figures, institutional policies, and prevailing 
social norms. 
 In the context of multicultural secondary schools, the school 
administration and PAI teachers act as critical providers of institutional 
support. By intentionally designing classroom environments and 
extracurricular activities that fulfill Allport's four conditions, educators can 
transform casual, potentially superficial student interactions into meaningful, 
prejudice-reducing encounters. When students from different faith 
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backgrounds collaborate on shared projects under conditions of equal status 
and administrative encouragement, mutual trust replaces suspicion, and 
empathy flourishes across traditional social boundaries. 
 
Comprehensive Conceptual Framework 
 The conceptual framework governing this review establishes a 
systematic, input-process-output model detailing how multicultural school 
inputs are transformed into heightened student tolerance through holistic PAI 
teaching strategies. This conceptual framework maps the systemic interactions 
between school demographics, curriculum design, pedagogical execution, 
teacher behavior, school culture, and student learning outcomes across 
cognitive, affective, and behavioral domains. 
a. Input Phase: Multicultural Educational Ecosystem 

1. High demographic heterogeneity among students (religious, ethnic, 
cultural, and socio-economic diversity). 

2. Social imperatives to mitigate identity polarization, reduce prejudice, 
and build social cohesion. 

b. Process Phase: Four-Pillar Holistic PAI Teacher Strategies 
1. Pillar 1: Inclusive Curriculum Integration: Contextualizing PAI modules 

with wasathiyah, tasamuh, ukhuwah insaniyah, and historic constitutional 
principles like the Charter of Medina. 

2. Pillar 2: Dialogical-Reflective Pedagogy: Employing problem-based 
learning, case studies of digital intolerance, value clarification 
techniques, and structured intergroup dialogues. 

3. Pillar 3: Personal Teacher Role-Modeling: Exhibiting non-discriminatory, 
egalitarian, and warm interactions with non-Muslim colleagues and 
students to serve as a living hidden curriculum. 

4. Pillar 4: Cross-Faith School Collaboration: Leading joint community service, 
interfaith civic camps, environmental projects, and inclusive school 
culture initiatives. 

c. Output Phase: Multidimensional Student Tolerance Outcomes 
1. Cognitive Domain (Sk): Nuanced understanding of diversity, 

deconstruction of stereotypes, and critical appraisal of religious hoaxes. 
2. Affective Domain (Sa): Heightened human empathy, respect for diverse 

worship practices, and emotional comfort in pluralistic settings. 
3. Behavioral Domain (Sp): Prosocial intergroup collaboration, active 

participation in gotong royong (mutual aid), and opposition to 
discriminatory practices. 

 
METHODOLOGY 

Research Design and Methodological Approach 
 This study executed a qualitative library research design (systematic 
literature review) tailored to collect, evaluate, analyze, and synthesize existing 
academic literature and policy frameworks. A qualitative synthesis approach 
was selected to integrate findings across diverse empirical studies, theoretical 
frameworks, and theological-pedagogical texts. By systematically synthesizing 
qualitative and quantitative empirical evidence published over a ten-year span, 
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this methodology allows for the construction of a comprehensive, multi-
dimensional model that individual empirical studies cannot achieve in 
isolation. 
 
Literature Search Protocol and Eligibility Criteria 
 To ensure rigorous document selection, literature searches were 
conducted across international and national academic databases, including 
Scopus, Web of Science, ERIC, ScienceDirect, and Google Scholar (specifically 
targeting SINTA 1 & 2 accredited journals in Indonesia). The search protocol 
utilized targeted Boolean operators and keyword combinations: ("Islamic 
Education Teacher" OR "PAI Teacher Strategy") AND ("Interreligious 
Tolerance" OR "Religious Moderation" OR "Wasathiyah") AND ("Multicultural 
School" OR "Pluralistic Education") AND ("Prejudice Reduction"). 
Studies were evaluated against rigorous inclusion and exclusion criteria: 
a. Inclusion Criteria: (1) Peer-reviewed journal articles, authoritative academic 

books, or official educational policy documents; (2) Published between 2014 
and 2024; (3) Explicit focus on Islamic education strategies, multicultural 
schooling, and student tolerance outcomes; (4) Methodological transparency 
in empirical data collection or theoretical argument construction. 

b. Exclusion Criteria: (1) Non-peer-reviewed commentaries, opinion pieces, or 
popular magazine articles; (2) Studies focusing strictly on monocultural or 
exclusive seminary environments without multicultural student 
populations; (3) Publications lacking clear pedagogical relevance. 

 The systematic search and screening process yielded a final core corpus 
of 45 high-impact academic publications and official policy documents, forming 
the analytical dataset for this synthesis. 
 
Data Analysis, Coding, and Synthesis Techniques 
 Document analysis was conducted using thematic analysis protocols 
combined with qualitative content analysis (Miles, Huberman, & Saldana, 
2019). The data processing pipeline proceeded through four structured 
analytical stages: 
1. Literature Organization and Categorization: Core literature was cataloged 

and coded based on thematic foci, methodological approaches, target 
populations, and primary strategic dimensions (cognitive, affective, 
psychomotor/behavioral). 

2. Thematic Mapping and Cross-Study Synthesis: Comparative analysis was 
executed across the corpus to identify recurring patterns, convergent 
empirical findings, pedagogical innovations, and theoretical gaps across 
studies. 

3. Framework Conceptualization and Formula Modeling: Convergent 
findings were synthesized into four core strategy pillars. Simultaneously, 
quantitative empirical metrics reported across literature were extracted to 
formulate a conceptual mathematical evaluation tool for measuring student 
affective engagement. 

4. Theoretical Integration and Recommendation Synthesis: Synthesized 
strategy pillars were critically examined against established educational 
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theories (Banks' Multicultural Dimensions and Allport's Social Contact 
Theory) to draw actionable pedagogical recommendations and policy 
insights. 

 
RESEARCH RESULT  
Systematic Synthesis: The Four Pillars of PAI Teacher Strategies 
 Synthesizing thematic findings across the 45 analyzed literature sources 
reveals that successful Islamic Education teachers in multicultural schools 
deploy strategies that systematically map onto four interconnected pillars. To 
evaluate the relative empirical support for each pillar, effectiveness ratings 
reported across empirical literature were aggregated and averaged. Table 1 
details the four pillars, their concrete operational components, aggregated mean 
effectiveness metrics, and qualitative impact categories. 
 

Table 1. Comprehensive Synthesis of PAI Teacher Strategy Pillars Across 
Literature 

Strategy Pillar Operational Action 
Components & 

Implementation Indicators 

Mean 
Literature 

Effectiveness 
(%) 

Qualitative 
Impact 

Category  

Pillar 1: 
Inclusive 
Curriculum 
Integration 

Contextualizing PAI 
modules to explicitly 
embed wasathiyah, tasamuh, 
ukhuwah insaniyah, and 
historical constitutional 
precedents like the Charter 
of Medina into standard 
lesson plans (RPP/Modul 
Ajar). 

88.50% Very High 

Pillar 2: 
Dialogical-
Reflective 
Pedagogy 

Implementing problem-
based learning (PBL), 
heterogeneous group 
discussions, critical 
deconstruction of digital 
religious hoaxes, value 
clarification techniques, 
and scenario-based role-
playing. 

84.20% High 

Pillar 3: 
Personal 
Teacher Role-
Modeling 

Exhibiting consistent, 
authentic inclusive 
behavior; demonstrating 
equal warmth, respect, and 
professional collaboration 

92.00% Very High 
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Strategy Pillar Operational Action 
Components & 

Implementation Indicators 

Mean 
Literature 

Effectiveness 
(%) 

Qualitative 
Impact 

Category  

toward non-Muslim faculty 
and students; serving as a 
positive hidden 
curriculum. 

Pillar 4: Cross-
Faith School 
Collaboration 

Designing and executing 
joint interfaith community 
service projects, multi-faith 
civic camps, joint school 
facility maintenance, and 
inclusive national holiday 
celebrations. 

81.75% High 

 
Conceptual Mathematical Evaluation Model: Student Affective Engagement 
Index (IT) 
 A central theoretical contribution of this literature synthesis is the 
formulation of a conceptual, mathematically grounded evaluation model 
designed to measure student affective engagement and behavioral tolerance 
within multicultural schools. The model synthesizes cognitive awareness, 
affective empathy, and behavioral participation into an integrated metric 
termed the Student Affective Engagement Index (IT), formulated in Equation 
(1): 

IT = [(Sk + Sa + Sp) / N] × 100%     --- (1) 
 

Variable Definitions for Model (1): 
a. IT: Student Affective Engagement Index in Interreligious Tolerance 

(expressed as a percentage). 
b. Sk: Measured score for multicultural cognitive awareness, theological 

literacy regarding moderation, and deconstruction of religious stereotypes 
(scale 0–100). 

c. Sa: Measured score for affective empathy, emotional comfort in diverse 
settings, and respect for alternative faith practices (scale 0–100). 

d. Sp: Measured score for active behavioral participation in cross-faith 
collaboration, prosocial aid, and anti-discriminatory actions (scale 0–100). 

e. N: Cumulative maximum possible score across all three evaluation 
dimensions (100 points × 3 variables = 300). 

 To demonstrate the model's operational application, empirical mean 
scores extracted from published quantitative and mixed-methods studies (e.g., 
Suyatno et al., 2019; Sujana, 2020) were aggregated: cognitive awareness (Sk) = 
88.20; affective empathy (Sa) = 85.40; and behavioral participation (Sp) = 86.23. 
Inputting these empirical mean values into Model (1) yields: 
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IT = [(88.20 + 85.40 + 86.23) / 300] × 100% = [259.83 / 300] × 100% = 86.61% __(2) 

 
 An overall index of 86.61% demonstrates that, when PAI teachers 
comprehensively integrate all four strategy pillars, student tolerance 
engagement achieves a composite score categorized as "Very High". This 
quantitative synthesis underscores the strong efficacy of holistic pedagogical 
interventions over fragmented or purely theoretical instruction. 
 
Deep-Dive Analysis of the Four Strategic Pillars 
Pillar 1: Reconstructing Islamic Education Curricula through Inclusive Lens 
 Analysis of curriculum literature demonstrates that effective PAI 
teachers in multicultural schools do not view standard state curricula as rigid, 
unalterable scripts. Instead, they engage in active pedagogical 
contextualization. Within the domain of Islamic Ethics (Akidah-Akhlak), teachers 
intentionally expand the instructional scope from vertical theological obligation 
(hablum minallah) to encompass horizontal social ethics (hablum minannas). 
Educators introduce students to the classic tripartite framework of Islamic 
brotherhood: ukhuwah islamiyah (fraternity among Muslims), ukhuwah 
wathaniyah (fraternity among fellow citizens), and ukhuwah insaniyah/basyariyah 
(fraternity among all human beings). 
 Furthermore, within Islamic History (Sejarah Peradaban Islam), effective 
educators highlight the Charter of Medina (Sahifat al-Madinah) as a seminal 
historical exemplar of Islamic constitutionalism. Teachers frame the Charter as 
proof that early Islamic governance established equal civic rights, freedom of 
conscience, and mutual defense obligations across diverse Muslim, Jewish, and 
polytheistic tribes. By grounding tolerance in classical Islamic history and core 
texts, teachers assure Muslim students that respecting non-Muslim citizens is 
not a modern secular compromise, but an authentic fulfillment of Islamic 
doctrine. 
 
Pillar 2: Executing Dialogical-Reflective Pedagogy and Deconstructing Digital Hoaxes 
 Literature focused on instructional methods indicates a clear shift away 
from passive, monologic lecture modes toward active, dialogical-reflective 
learning environments. In multicultural classrooms, PAI teachers utilize 
Problem-Based Learning (PBL) and Value Clarification Techniques (VCT) to 
engage students with real-world social dilemmas. Teachers present curated case 
studies detailing real incidents of social intolerance, identity-based bullying, or 
inflammatory religious hoaxes circulating on digital media platforms. 
 Through structured group discussions composed of demographically 
diverse student teams, teachers guide students to critically analyze the 
underlying causes of social prejudice, verify digital information sources, and 
evaluate social issues through the ethical principles of wasathiyah. Furthermore, 
teachers introduce students to the concept of ikhtilaf (legitimate disagreement 
among Islamic scholars), demonstrating that diversity of interpretation is an 
established, respected feature within Islamic intellectual tradition. Learning to 
navigate internal Islamic diversity builds cognitive flexibility, preparing 
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students to engage external religious diversity with intellectual maturity rather 
than dogmatic hostility. 
 
Pillar 3: Personal Teacher Role-Modeling as a Living Hidden Curriculum 
 Educational leadership research emphasizes that a teacher's personal 
conduct constitutes a powerful "hidden curriculum" that often exerts a greater 
influence on student character development than formal lesson plans. 
Literature indicates that PAI teachers who successfully foster tolerance model 
inclusive behavior consistently across all school domains. These teachers 
interact warmly, respectfully, and equitably with non-Muslim colleagues, 
administrative staff, and students, eschewing favoritism or subtle bias. 
 When Muslim students witness their religious teacher engaging in 
genuine professional collaboration and friendly dialogue with non-Muslim 
staff, implicit social fears and learned prejudices dissipate. Authentic teacher 
role-modeling provides students with "theological safety," visually confirming 
that maintaining strong faith convictions is fully compatible with offering warm 
friendship and social solidarity to people of different faiths. 
 
Pillar 4: Institutionalizing Cross-Faith Collaborative School Initiatives 
 Literature addressing broader school culture highlights the necessity of 
creating structured "contact spaces" that fulfill Allport’s Social Contact Theory 
principles. PAI teachers who excel in multicultural settings work 
collaboratively with school administrators, Christian, Hindu, Buddhist, and 
Confucian religious educators to establish ongoing cross-faith student 
initiatives. These initiatives include joint community welfare projects (such as 
food drives and disaster relief efforts), joint environmental clean-up campaigns, 
multi-faith civic youth camps, and shared cultural celebrations. 
 By engaging in collaborative work that serves a shared broader objective 
(such as environmental protection or community welfare), students focus on 
common goals rather than theological differences. Cooperative action builds 
intergroup trust, fosters mutual reliance, and generates authentic interpersonal 
friendships across traditional faith boundaries. 
 
DISCUSSION 
 The thematic synthesis accomplished in this literature review 
underscores a critical paradigm shift in Islamic Education theory and practice 
within pluralistic modern societies. Religious education can no longer operate 
in isolation from the socio-cultural realities surrounding the school ecosystem. 
Attempting to insulate religious instruction within rigid, dogmatic silos risks 
alienating youth from the realities of modern citizenship and leaves them 
vulnerable to online radicalization or identity polarization. Conversely, 
transforming PAI into an inclusive, dialogical, and humanistic educational 
endeavor equips students to thrive as both pious believers and responsible 
citizens in a diverse nation. 
 Importantly, the findings confirm that promoting interreligious tolerance 
within Islamic Education does not require sacrificing theological authenticity or 
diluting core religious doctrines. Rather, it requires a contextual re-reading and 
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re-application of foundational Islamic texts. As demonstrated across the 
literature, core Islamic concepts such as wasathiyah (moderation), tasamuh 
(tolerance), karamah insaniyah (human dignity), and rahmatan lil 'alamin 
(universal mercy) provide rich, native theological justification for active civic 
tolerance. Being a deeply committed, pious Muslim directly manifests in 
treating all human beings with fairness, justice, and compassion regardless of 
their faith commitment. 
 From a theoretical standpoint, the four-pillar framework synthesized in 
this study bridges Islamic pedagogical principles with established social 
psychological and educational theories. Specifically, the framework 
operationalizes James Banks’ dimensions of prejudice reduction and equity 
pedagogy within an Islamic instructional context. Furthermore, by structuring 
interfaith collaborative initiatives that meet Gordon Allport's criteria for 
optimal contact—equal status, shared goals, cooperative action, and 
institutional support—PAI teachers function as effective social bridge builders. 
The proposed Student Affective Engagement Index (IT) provides a novel 
conceptual tool that translates qualitative tolerance principles into a 
measurable, evaluative framework for educational practitioners and 
researchers. 
 
CONCLUSIONS AND RECOMMENDATIONS 

 This comprehensive literature review concludes that cultivating 
interreligious tolerance among students in multicultural secondary schools 
requires an integrated, multi-dimensional approach structured around four 
core pillars: (1) inclusive curriculum reconstruction that contextualizes Islamic 
doctrines around moderation and universal human dignity; (2) dialogical-
reflective pedagogy that utilizes problem-based learning and digital hoax 
deconstruction; (3) personal teacher role-modeling that acts as a living hidden 
curriculum; and (4) cross-faith school collaborative initiatives that establish 
structured contact spaces. The application of the conceptual Student Affective 
Engagement Index (IT) model, yielding an estimated composite score of 86.61% 
based on empirical literature metrics, validates the high theoretical and 
practical efficacy of this holistic framework. 
 Based on these synthesized conclusions, the following strategic 
recommendations are proposed: 
1. For Islamic Education Teachers: Actively adopt the four-pillar framework 

by revising lesson plans to include wasathiyah concepts, incorporating digital 
case studies into classroom discussions, modeling inclusive behavior, and 
collaborating with non-Muslim educators to lead joint student projects. 

2. For School Administrators and Policy Makers: Establish formal institutional 
policies supporting multicultural education, allocate dedicated budget lines 
for interfaith student activities, provide continuous professional 
development for religious teachers regarding multicultural pedagogy, and 
ensure equitable treatment of all faith groups within the school environment. 

3. For Teacher Training Institutions (LPTK): Re-design pre-service Islamic 
Education teacher preparation curricula to embed mandatory coursework on 
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multicultural pedagogy, social jurisprudence (fiqh muamalah), conflict 
resolution, and digital media literacy deconstruction. 

4. For Future Educational Researchers: Utilize the proposed Student Affective 
Engagement Index (IT) formula as an empirical evaluation tool in field 
studies, and conduct Classroom Action Research (CAR) to refine specific 
instructional tactics across different regional multicultural contexts. 

 
ADVANCED RESEARCH 
  While this study provides a comprehensive synthesis based on 45 high-
impact academic sources, its primary limitation stems from its reliance on 
qualitative library research methodology. To further advance this field of 
inquiry, future research should pursue large-scale empirical validation. 
Specifically, researchers are encouraged to conduct multi-site quantitative 
studies utilizing Structural Equation Modeling (SEM) to empirically test the 
causal relationships between teacher strategy implementation, school climate 
variables, student affective engagement (IT), and long-term civic behavior 
across diverse secondary educational contexts. 
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